
SWD Badge Rubric for Leaders: Indicator 
Descriptions 
 
Collectively, the Students with Disability Badge for Leaders Rubric indicators evaluate a 
provider’s ability to build leaders’ mindsets, knowledge, and skills around creating the 
enabling conditions for students with disabilities to engage with HQIM. 
 

Indicator Key Idea Descriptor 

SWD.L1  
 

Beliefs Professional learning includes opportunities to reflect on biases 
around students with disabilities and reinforces the belief that 
students with disabilities should have access to rigorous, 
grade-level instruction. 

SWD.L2  Collaboration Professional learning provides opportunities to reflect on the 
value of collaboration and the impact of strategically 
leveraging educator strengths in collaborative partnership. 

SWD.L3 Co-Planning Professional learning guides leaders in implementing 
collaborative teaching and planning structures that support 
inclusive implementation of high-quality instructional 
materials (HQIM). 

SWD.L4 Assessment Professional learning provides opportunities to reflect on 
learner variability or the variance in how learners best 
demonstrate learning and the importance of monitoring 
progress for students with disabilities on HQIM-embedded 
assessments. 

SWD.L5  Data Use Professional learning guides leaders in implementing inclusive 
assessment and data analysis systems aligned with HQIM. 

SWD.L6  Student 
Agency 

Professional learning provides opportunities to reflect on the 
value of student agency in the classroom and identify how 
offering students the UDL-aligned options and scaffolds 
embedded within the HQIM can increase agency for all 
students. 

SWD.L7  HQIM 
Embedded 
Scaffolds 

Professional learning increases leaders’ capacity to develop 
teachers’ use of HQIM-embedded UDL techniques through 
coaching, observation/feedback, and/or data analysis 
meetings. 
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SWD.L8 Adapting 
HQIM 

Professional learning increases leader capacity to develop 
teacher skill around adapting HQIM, when required by a 
student’s IEP, through coaching, observation/feedback, and/or 
data analysis meetings. 

SWD.L9  Review & 
Reteach 

Professional learning increases leader capacity to implement 
systems and structures for reviewing and reteaching 
HQIM-aligned content. 

 
Evidence Collection: Reviewers will review the entirety of the submitted professional learning 
artifact. Providers should use the Executive Summary to provide helpful information about the 
professional learning artifact and rationale for how each set of pages demonstrates 
evidence of the indicator. The background information and rationale/justification in the 
Executive Summary will not be used as evidence. Instead, these responses will be used to 
direct reviewers to and provide context for any evidence provided within the submitted 
professional learning artifact. Reviewers will prioritize evidence collection from within the 
specified pages of the artifact for each indicator but will also capture any additional 
evidence they find throughout the submitted artifact. 
 

Scoring Examples 
 
The examples below offer a brief description of sample scores for 2, 1, and 0, respectively, for 
each indicator. These examples were selected to illustrate expectations within the rubric and 
should not be considered prescriptive nor comprehensive of all the ways in which provider 
submissions may meet expectations. 
 
Indicator SWD.L3: Professional learning guides leaders in implementing collaborative 
teaching and planning structures that support the inclusive implementation of HQIM. 
 
The evidence for SWD.L3 should highlight activities in which leaders are given the opportunity 
to reflect on the relationship between collaborative planning and the flexible use of 
co-teaching models as well as delivering differentiated instruction. The evidence should also 
include instances in which leaders are given opportunities to build their skills related to 
coaching around the flexible use of co-teaching models and differentiated instruction.  
 

Example Score of 2: A provider submits a professional learning artifact that pulls 
together session slides and materials from several engagements. In one activity, 
leaders analyze a case study in which two teachers engage in a collaborative 
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planning protocol to select a co-teaching model for a given lesson and select 
scaffolds aligned with student needs. They are then asked to discuss how the skills of 
each teacher inform the strength of their plan. In another activity, leaders are asked to 
watch a video of a co-taught classroom and look for strengths and opportunities in 
the implementation of a specific co-teaching model and a specific scaffold being 
used. Then, they are asked to plan a debrief meeting with the teachers aligned with 
the key takeaways from their observation. This evidence would likely score a 2 on the 
rubric because it demonstrates that leaders have opportunities to engage in deep 
analysis related to the key concepts and to practice the key skills embedded in the 
rubric. In other words, leaders are engaging with activities that will support 
internalization of rubric-aligned knowledge and skills. 
 
Example Score of 1: A provider submits a professional learning artifact that includes 
materials from one engagement. Several slides frame the importance of planning for 
student-specific supports in a collaborative planning meeting. Then, leaders have the 
opportunity to select supports that align with student specific needs, in collaboration 
with a partner. Another activity introduces the six models of co-teaching and offers 
guidance on how to select an appropriate co-teaching model for a given HQIM lesson. 
Leaders then have the opportunity to select an appropriate co-teaching model in 
collaboration with a partner. This evidence would likely score a 1 on the rubric because 
it demonstrates that leaders have the opportunity to build their skills around selecting 
co-teaching models and student-aligned supports, both of which will support their 
ability to coach someone else around these skills. However, the artifacts do not reflect 
opportunities for leaders to consider how collaborative planning enables the flexible 
use of co-teaching models and differentiation or how to implement collaborative 
planning structures for teachers in their community.  
 
Example Score of 0: A provider submits a professional learning artifact that includes 
materials from a session on differentiation. During the session, leaders have the 
opportunity to analyze collaborative planning protocols that support the design of 
differentiated instruction. They are asked to plan to facilitate a collaborative planning 
meeting in which they walk teachers through the process of planning to differentiate. 
Then, leaders are given the opportunity to read a case study related to the 
implementation of differentiated instruction and consider what feedback they would 
give to the co-teaching team in the case study. This evidence would likely score a 0 on 
the rubric because although the artifacts reflect robust opportunities for leaders to 
engage in rubric-embedded content related to differentiation, these materials do not 



include reference to the flexible use of co-teaching models, which is embedded 
alongside differentiation in both parts of the rubric.  
 

Indicator SWD.L5: Professional learning guides leaders in implementing inclusive assessment 
and data analysis systems aligned with HQIM. 
 
The evidence for SWD.L5 should highlight instances in which leaders engage in content 
related to best-practices for collecting, analyzing, and responding to data for students with 
disabilities. It should also showcase opportunities for leaders to facilitate data analysis 
meetings around HQIM embedded assessments, with a focus on the outcomes and next 
steps for students with disabilities.  
 

Example Score of 2: A provider submits materials from across a variety of 
engagements. In one set of slides, leaders are given examples of systems for using 
testing accommodations to collect formative assessment data for a specific HQIM. For 
each system that a teacher is using, leaders are asked to unpack what teachers need 
to know, be able to do, and have access to in order to effectively administer testing 
accommodations and gather reliable data. In a different activity, leaders are asked to 
analyze the data of a small group of students with and without disabilities and 
prepare an agenda for a data analysis meeting. Leaders then practice facilitating the 
meeting they planned with a peer, giving and receiving feedback on ways to 
strengthen the focus on students with disabilities in the analysis process. This 
evidence would likely score a 2 on the rubric because it demonstrates that leaders 
have opportunities to engage in deep analysis related to the key concepts embedded 
and to practice the key skills embedded in the rubric. In other words, leaders are 
engaging with activities that will support internalization of rubric-aligned knowledge 
and skills. 
 
Example Score of 1: A provider submits materials related to collecting formative and 
summative assessment data using the tools embedded in the HQIM. The provider asks 
leaders to examine a tool for data collection and consider what teachers would have 
to know and be able to do in order to use the tool to gather data from the full range of 
students in their classroom. Leaders are then asked to collaborate with one another to 
chart the enabling conditions that support effective collection of data from students 
with disabilities. This evidence would likely score a 1 on the rubric because the 
evidence demonstrates that leaders have the opportunity to engage in robust 
activities related to a key concept embedded in the rubric. However, there is no 



evidence that leaders have the opportunity to build their skills around conducting 
data analysis or associated meetings that highlight the performance of and next 
steps for students with disabilities. 
 
Example Score of 0: A provider submits materials from a variety of engagements. In 
one set of slides, leaders are given an example of how to cut data for students with 
disabilities in order to analyze the data. In another set of slides, leaders are given 
examples of next steps for students with disabilities that align with specific data 
points. This evidence would likely score a 0 on the rubric because leaders lack 
opportunities to actively engage with the rubric-aligned knowledge and skills 
embedded in this activity.  
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